Curriculum Sample Template — 8 Pages Max. (12 pages for integrated ELA sample) — Instruction Pages above may be deleted

*Grade Level

ELA (Reading & Writing)

*Content Area

11th Unit Title: Challenging Oppression and

Discrimination in the Search for Identity

Course Title (grades 9-12 Only)

Language and Literature

Expected Prior Knowledge

List the knowledge/skills mastered
earlier in the year that are foundational
to the mastery of the Standard
identified as the focus for review.

Using language to narrate, describe, analyze, explain, argue, persuade, inform, entertain and express
feelings; Using English correctly; Using appropriate and varied register, vocabulary and idiom; Using
correct grammar and syntax; Using appropriate and varied sentence structure; Initiate and participate
effectively in a range of collaborative discussions; Understand how to predict what will happen next in
the text and analyze a character’s development over the novel.

*Alignment to Program of Instruction

Describe how the methods of
instruction found in this sequence of
lessons align to the Program of
Instruction described in the charter
contract.

A combination of direct instruction, small group and whole group discussion are used for this unit.

*Standard Number and Description

The standard number and description
(see instructions) of the Standard being
instructed and assessed to mastery in
the curriculum sample. If more than one
standard is listed for a content area,
one is clearly identified as the focus for
review by having (M) before the
Standard number.

11-12.RL.1 Cite strong and thorough textual evidence to support analysis of what the text says explicitly
as well as inferences drawn from the text, including determining where the text leaves matters uncertain.

11-12.W.1 Write Arguments to support claims in an analysis of substantive topics or texts, using valid
reason and relevant and sufficient evidence.

(M) a) Introduce precise and knowledgeable claims, establish the significance of the claims, distinguish
the claims from alternate or opposing claims, and create an organization that logically sequences the
claims, counterclaims, reasons and evidence.

(M) b) Develop claims and counterclaims fairly and thoroughly, supplying the most relevant evidence for
each while pointing out the strengths and limitations of both in such a manner that anticipates the
audience’s knowledge level, concerns, values, and possible biases.

*Materials/Resources Needed

List all items the teacher and students

Computer, projector, the Symbolism in Their Eyes Were Watching God worksheet, whiteboard, markers,
Writing Rubrics, Artist’s Journal requirements, individual scholar copies of Their Eyes Were Watching
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will need for the entire sequence of
instruction (excluding common
consumables)

God, individual scholar journals, Hypothesis Table worksheet; post-its; Discussion Board Grid; index cards;
Connotation/Denotation Worksheet; individual scholar copies of writing rubric; Assessment Handout

*Instructional Strategies - List and describe teacher actions, lesson by

*Student Activities - Describe the activities, lesson by lesson, in which
students will engage to allow them to master the grade-level rigor

Lesson | jesson, which will provide students with opportunities to engage the defined by the Standard identified as the focus for review.
ézgg:; grade-level rigor defined by the Standard identified as the focus for Indicate alignment of student activities to the Standard/component
review identified as the focus for review and specific Standard(s) of
Mathematical Practice.
1. Teacher presents Jumpstart Prompt (on the whiteboard): What kind 2. Giv.en a ten-minute timer, studen'Fs V‘{”' use pos:t—it notes tf’ flag any
of God are the eyes of Hurston’s characters watching? Whose eyes are mention of God or eyes. Students will discuss their hypothesis of the
watching God? prompt based upon the textual context around the post-it notes with a
small group of peers.
3. The teacher will introduce the question: “How are the novel’s 4. From the previous days reading (chapters 4-5), students identify two
characters influenced by one another? or more characters (Janie, Nanny, Mr. Killicks, or Joe) and orally infer
how their personalities are influenced by another character in a small
group of peers.
5. Teacher will check for understanding by moving from group to group
1
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and eliciting examples and non-examples from the peer groups.

6. The teacher will introduce the reading objective: We will learn several
strategies for understanding what we read when the text is unclear. One
strategy that can be used to analyze uncertain or unclear text is using a
Hypothesis Table.

Use for Grade Level Amend

7. Given the Hypothesis table and their chosen characters, students will
identify within the table, specific phrases from the text that influence
their hypothesis on how their character’s personality is influenced by
another character, and then articulate/postulate as to the significance
of each phrase from the text and its relation to the hypothesis.
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8. Teacher introduces the writing objective: Using the text, we will
make a claim based upon our hypothesis tables and defend our claim
with reasons and evidence. (W.1.a)

10. Teacher introduces the writing assessment rubric.

12. As an anticipatory set for the night’'s homework reading, the teacher
facilitates a whole group discussion eliciting scholar predictions for what
will happened next in the text based upon what is known about the
characters in Their Eyes Were Watching God. Discussion questions
include: Why did Janie leave Mr. Killicks? What made her go with Joe?
How does Joe treat Janie? Why do you think he treats her this way?
How doe you think Janie feels? Does she love Joe? If Janie feels the
same way she did with Mr. Killicks, do you think she’ll stay? What are
your predictions about what will happen next?

9. Given the prescribed writing model, students will make a claim
regarding how one character’s personality is influenced by another
character and defend that claim with reasons and evidence. (Janie,
Nanny, Mr. Killicks, or Joe).

11. Students will exchange papers with a peer editor. Peer editors will
provide feedback on the following criteria (Making a Claim; Supporting
your Claim; Organizing your Claim; Analyzing your Claim ) using the
given writing assessment rubric.

13. Scholars complete Exit Ticket (Check For Understanding): What
character do you connect with most and why? Scholars will present this
ticket with their response to the teacher as they exit the classroom.

Homework: Scholars will read chapters 6-8 and complete Reading Log 3
in their journal.

1. Jumpstart: On the whiteboard, the teacher will write the following
symbols: pear tree; Janie’s hair; mule; street lamp

3. The teacher will introduce the learning objective: We will learn

several strategies for understanding what we read when the text is
unclear. Another strategy that can be used to analyze uncertain or
unclear text is determining the meaning of symbols within the text.

2. Given index cards, students will write a description of their best
understanding of the meaning of the symbol on one side of the card and
the symbol name on the other side of the card. Scholars
Think/Pair/Share their index cards, guessing the symbol based upon the
description.

Approved 8/12/2013

Use for Grade Level Amendment Requests Only

Page 3 of 7



4. Teacher displays the definition of “symbols” on the white board:
Symbols are persons, places, or things in a narrative that have
significance beyond a literal understanding. The craft of storytelling
depends on symbols to present ideas and point toward new meanings.
Most frequently, a specific object will be used to refer to (or symbolize)
a more abstract concept. Using an excerpt from the text, the teacher
will explain how the symbols can help analyze the text to determine
meaning when the text leaves the matter uncertain.

5. The teacher divides the class into groups and distributes the symbol
worksheet.

7. Teacher will facilitate class discussion on the following topics from the
text:

In what ways does Janie conform to or diverge from the assumptions
that underlie the men’s attitudes toward women? How would you
explain Hurston’s depiction of violence toward women? Does the novel
substantiate Janie’s statement that “Sometimes God gits familiar wid us
womenfolks too and talks His inside business”? How does Joe’s view of
men’s and women'’s roles affect his behavior toward Janie? Does Joe see
anything wrong with his constant finding of fault with Janie? Are Joe’s
controlling actions a display of real love? Does Janie believe Joe’s actions
are a display of real love? Why or why not? What are traditional
stereotypes of men and women in this novel? In what ways does Janie fit
the typical feminine stereotype? In what ways does Janie violate typical
gender boundaries? How could some of her words or actions be seen as
masculine? How might men view this as a threat? According to Nanny,
what is a woman'’s relationship to a man? Do her definitions of gender
match up with those of Logan or Joe?

6. Using the given symbol worksheet, the scholars will outline the literal
elements of the pear tree, Janie’s hair, the street lamp, or the mule by
answering the questions on the worksheet that correspond with their
symbol. After completion of the worksheet, as a group they will use
what they discovered about the symbol to develop a working idea of
what the narrative significance of each symbol is. During whole group
discussion, the scholars will share their conclusions on how
understanding the symbols in the text contributes to their
understanding of the narrative when the text is unclear.

8. Using a “Discussion Board Grid” Scholars will discuss the following
guestions in a group of four and document each members’ opinions on
the grid, citing evidence from the text (using page numbers in the
appropriate column of the grid).
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9. Following the small-group discussions, the teacher will review the
writing objective: Using the text, we will make a claim about the
answers to the previous discussion questions, and will defend our claim
with reasons and evidence based, including one or more symbols that
clarify the meaning of the text. (W.1.a)

11. Teacher will present exit ticket, (Check For Understanding): Given a
passage from chapter 8 of the text, students will draw a symbol to best
represent their understanding of the meaning of the text.

10. Given the prescribed writing model, students will answer one of the
discussion questions in written form, defending their answer, with
reasons and evidence from the text including one or more symbol.

12. Students will complete exit ticket

Homework: Read Chapters 9-11

1. Jumpstart: Teacher will write the following words from chapter 9 on
the board. (materialism, chaste, dormant, superficial, flirtatious, villain,
vibrancy)

3. The teacher will introduce the learning objective: We will learn
several strategies for understanding what we read when the text is
unclear. Another strategy that can be used to analyze uncertain or
unclear text is identifying connotations in the author’s word choice.

5. Teacher will divide the class into groups of three and distribute
connotation/denotation worksheet.

7. The teacher will introduce a passage from chapter 10 of the text (last
night’s reading) Students will be instructed to Close Read the passage
identifying 1) word connotation 2) symbols 3) and creating a hypothesis
regarding the difference between Tea Cake and Jody.

2. Students will stand in an inside and outside circle while the teacher
reads the listed words from the board. Students will give the first thing
that comes to mind when they hear the word, shifting outside circles
clockwise with each new word.

4. Using an index card, scholars write one quotation from the text that
portrays Janie, Tea Cake, Pheoby, Green, or Hezekekiah. Scholars circle
any words that might be used to infer the author’s point of view on the
character. When prompted by the teacher, scholars defend their
inference by utilizing Think/Pair/Share with their partner.

6. Using the given connotation/denotation worksheet, scholars will
work in groups of three to identify words that connotate specific
meanings within Chapter 9 of the text. Students will then determine
how the word choice 1) differs from the denotation of the word and 2)
contributes to understanding the text where the author leaves matters
uncertain.
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8. Using the overhead to display and computer to write, the teacher will
review the writing objective, and model the process of making written
claims, supplying relevant information, and pointing out strengths and
limitations of the argument with cognizance of the readers bias: (W.1.b)
Using Janie and Pheoby as a model, the teacher will make a

claim about their relationship, and then tailor his/her written arguments
to use language and relationships that the students (his/her audience)
find understandable.

10. Teacher will introduce the exit ticket questions (Check For
Understanding): What are the similarities between the men? What are
the differences? Is Janie different with each of the men? With which
man does her story-telling voice that we hear match up with the
dialogue she exchanges with him? How does each man show love
towards Janie? How does Janie define love and whom does she love
most?

9. The scholars will analyze a given passage from chapter 10 of the text.
Students will Close Read the passage identifying 1) word connotation by
highlighting 2) symbols by circling 3) and creating a written analysis
regarding the difference between Tea Cake and Jody that includes a
claim for Tea Cake’s whimsy and Jody’s domineering presence, evidence
for each, pointing out the strengths and limitations of both. Students
will tailor their arguments for an audience of peers.

11. Scholars will book walk around the room, sharing the answer to each
guestion with a unique peer partner, pointing to evidence in the book
with their finger.

Homework: Read Chapters 12-16

1. The teacher will write the jumpstart question on the board: Who is in
control of Janie’s life?

2. Scholars will orally discuss which of their learned strategies
(Hypothesis Table; Symbolism in the Text; Connotations of Author’s
Word Choice) might be most useful in finding textual evidence to
answer the Jumpstart question. (Scholars are not required to answer
the question, just identify a strategy for doing so).
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3. The teacher will review the learning objective(s): We have learned
several strategies for understanding what we read when the text is
unclear. (11-12 RL.1); We have learned to give a written support of our
claims about the texts that we read, organize those claims, give reasons
and evidence for those claims, and tailor those claims to our audience.
(12-12 W. 1 (a) and (b)

4. The teacher will introduce the assessment: The scholars will 5. Using notes, rubrics, and hand outs, JumpStart questions/answers

complete an open-note assessment based upon the discussion from previous lessons, scholars will complete the given assessment.
guestions and activities from the previous lessons. Scholars will

demonstrate their ability to analyze text by using one or more of the
taught strategies to answer the questions, and then integrate this
knowledge in essay form using the previously given writing rubric.

6. Teacher will walk the classroom, clarifying directions to individual
scholars as necessary.

* Standard Number: For English Language Arts (Reading and Writing), use Grade, Strand, Standard (e.g., 3.RI.2). For K-8 Math, use Grade, Domain, Standard (e.g., 6.EE.7). For
HS Math, use Conceptual Category-Domain, Standard (e.g., A-REI.6).

Summative Assessment Items and Scoring:

Text Analysis Questions: The three questions given address the skills necessary to show mastery of standard 11-12.RL.1. The text analysis questions total 7
points, with mastery being set at 6 out of 7 points.

Essay Response to Prompts: The three essays given address the skills necessary to show mastery of standard 11-12.W.1.a & 11-12.W.1.b

Mastery of the writing standard is based upon 36 points (averaging proficient on all three essays) out of 48 possible points.
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