	    Grade Level
	Content Area
	Course Title  (9-12 Samples Only)
	Unit Title

	11th Grade
	Language Arts
	English 11
	Billy Budd

	

	Length of Unit
	Time of Year Taught
	        Expected Prior Knowledge  

	5-7 Weeks
	Mid Year/2nd Semester
	Understanding and mastery of 11-12RL-2.  Introduction to 11-12RL-1, 11-12RI-1

	   Unit Description  

	This unit explores the short novel Billy Budd and a number of primary and secondary source documents from historical archives that examine events in U.S. Naval history that parallel the events in the novel.  The focus of the unit is to allow students to critically read these primary and secondary source materials along with a very challenging novel and to learn to cite specific support from all documents while forming arguments and creating summaries based on events and expert opinions from others.

	Strand(s), Concept(s), and PO(s) 

List and define the required Strand(s), Concept(s), and PO(s) for each lesson included in this sample.
	11-12RL-1 “Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text, including determining where the text leaves matters uncertain.”

11-12RI-1 “Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text, including determining where the text leaves matters uncertain.”



	

	Summative Assessment 

Describe a cumulative and comprehensive activity that allows students to demonstrate mastery of stated POs. A copy of the summative assessment must be included in the application package.
	Students will be given 5 questions that will demonstrate mastery of the identify Standards from the revised Arizona Academic Standards.  A sixth question is included that is a writing assignment and is designed to assess the writing portion the unit.  A copy of the assessment is attached.


	Assessment Scoring 

Explain how each assessment is scored, to include points per question, total points possible, criteria, and grading scale. Describe rubric, if applicable, to include components being evaluated and the scoring criteria for each. A copy of the answer key and/or scoring rubric must be included in the application package.
	A scoring rubric for both the reading and writing standards are included.  The rubrics are based on a scale of 4-1 with 4 being a distinguished answer.  Students must score 3 or above.  Students who score less then 3 students will be provided additional support in those areas identified as deficient and will resubmit the assessment following the remediation.


	Materials/Resources Needed

(Include all items for the entire unit.)


	 Billy Budd by Herman Melville

An excerpt of the US Naval Articles of War

Log entries from USS Somers
“Essay on the Legal Aspects of Somers Affair and Bibliography”

USS Somers (historical essay)



	
	Lesson 1
	Lesson 2
	Lesson 3
	Lesson 4
	Lesson 5

	Lesson Instruction


	Objective-RL-1 Citation of evidence for both explicit and implicit statements.

Student Friendly objective-

“By the end of this chapter you will be able to define the ‘handsome sailor’ stereotype and will be able to determine the personality of the title character based on descriptions and actions presented and will be able to cite evidence to support your summary of his personality traits.”
Students read the first paragraph on their own.

Teacher then reads the paragraph.

Students should identify the character traits that Melville is presenting with teacher support.

Students read the next three paragraphs.

Paragraph 2 is a digression and students need to recognize how the author presents this and then returns.
Paragraph 3 adds to the description of the “type.”
Paragraph 4 introduces Billy Budd.

Students read paragraphs 5-7.
The teacher then reads 5 aloud

Chapter 5 is talking about the Captain.  It is important to note his disposition

Paragraph 6 is important to note the liberty that the LT. takes with the Captain.  Students need to understand how and why this could be (naval vs. merchant vessel.)
Paragraph 7 is dialogue that the students might need to read aloud to shoulder partner.
Students read paragraph 8 and then the teacher reads.

This is a further description of Billy Budd.
Students read paragraphs 9,10, 11 that are details.  Teacher notes the mistake that Billy made and what that might tell us about his loyalty and sense of honor.
Students finish reading the chapter.


	Objective-RL-1 Citation of evidence for both explicit and implicit statements.

Student Friendly objective-
“By the end of this chapter you should be able to create a list of the personality traits for Billy including what the narrator identifies as his flaw.”

Students read the first two paragraphs independently.  
The teacher then reads them aloud.
Students identify the physical description presented.  
The teacher then has the students work through the reasons that the author would choose this description, which emphasizes the physical innocence and beauty of the character.  Students should be able to recognize that this helps create the general innocence of Billy.
Teacher reads paragraph 3 to the students.  The students are directed to the line “As the Handsome Sailor, Billy Budd’s position aboard the seventy-four was something analogous to that of a rustic beauty transplanted from the provinces and brought into competition with the highborn dames of the court.”  
The teacher will specifically address the following:

1. Why did the author choose to capitalize the term Handsome Sailor when he was going to call Billy by name immediately?  The students need to recognize that the term refers to a stereotype that Billy represents.

2. In this passage, who are the “highborn dames of court” to whom he is being compared?  The teacher needs to ensure that the students recognize that this passage (and the entire paragraph) is setting up the idea that Billy is in a new environment that is more sophisticated and deeper than anything he has experienced previously.  The discussion may trend towards whether the other sailors are supportive or not.  Students need to be able to cite evidence from this paragraph to support their view one way or the other.
Students read paragraph 4 independently.  Teacher then has students turn to their shoulder partner and share their knowledge of Billy’s background prior to going to sea.  Teacher will identify the task prior to beginning the reading.
Following the sharing, students will make a list of the things they know about Billy’s background.  The teacher will put the information on the board and students will put the information into their notes.  The teacher will check to ensure that students can cite specific references to the text in support of their lists.
Students read paragraph 5 independently.  The teacher will ask the students to write down one thing they now know about Billy and cite the reference from the text.  The students should identify that Billy is illiterate but some may note that he has a native intelligence.  The teacher may also choose to point out two biblical references and ask the students to locate them.  The first is in the first line “…wisdom of the serpent…’ and the second is near the end of the paragraph, …apple of knowledge.”  The teacher may suggest to the students at this time that they should watch for other biblical references. 
Paragraphs 6 and 7 are read by the teacher with a short summary that the students would add to their notes.  The teacher will draw student attention to the last sentence of paragraph 6 and have students explain the reference to Adam and the “urban Serpent.”  If the students struggle the teacher might begin by asking why “Serpent” is capitalized.  That would lead the students to identify it as a name, which would lead to the devil reference and might provide clarification when linked to Adam.

In the middle of paragraph 7 there are two lines from a poem, which the students should read.  The teacher then asks the students to finish reading the paragraph independently.  The teacher then reads the remainder of the paragraph with special emphasis on the part of the line, “…there was just one thing amiss in him.”  This should help clarify the remainder of the paragraph for the students.
Students finish the chapter independently and take notes.

	Resources-

From Naval Historical Center-Essay on the Legal Aspects of Somers Affair and Bibliography (sections to be used separately.)

From Naval Historical Center-excerpts from the log of Somers
Web essay on the Somers events 

Objective-RI-1 Cite strong and thorough evidence from informational text.

Student Friendly Objective-

By the end of the lesson you will determine if Captain Mackenzie acted correctly and will cite specific evidence from the texts provided.

The teacher will present the students with the document from the Naval Historical Society and a web essay on these events and the participants.  Students will read the first section that provides an overview of the events surrounding the “mutiny” on the USS Somers independently. 
The teacher will have the students write down the key points from this section.  
The teacher will instruct the students to discuss for 3 minutes with their shoulder partner what they believe to be the key points and what evidence they have to support their view.
The teacher will use an engagement strategy to identify students and have individual students share.
The teacher will create a bullet point list on the board with the instruction that students will need to make sure they have all the key points listed.  
The teacher will point out that other points are also valid as long as there is supporting documentation within the text.
At this point the students will have an overview of the events.  The teacher will share with the students that this event was something that Melville was very familiar with and had been in a bit of trouble while serving on ships himself and that a supposed mutiny is a major event in the novel.  The teacher can explain that the class will be looking at some legal documents, some court opinions and some rules from the U.S. Navy as the class goes through the remainder of the novel as parallel learning.
The students will be asked to determine if Captain Mackenzie had enough information to act in the manner he did?  Students will need to cite specific information from the text to support their answers.
They will be asked to read from the web essay the section on “The Captain,” “The Mutineer,” and “The Voyage.” 
The teacher will do a survey of the students to determine whether the class, as a whole, believes that Captain Mackenzie acted in an appropriate manner.
The students will then be given the section on the “Court of Inquiry” and the section on “The Court Martial.”  Students will also be given the log entries from the Somers for the dates of November 26, 27, 29, 30 and December 1, 1842.
The students will read each entry and the teacher will then read the log entries out loud.  The class will then discuss the author’s word choice in the log entries and what, if any, biases are displayed in what should be an objective piece of writing.
The teacher will specifically point out the third sentence in the first log entry.

The teacher will point out that if the sentence began, “It having been rumored…” or “An unsubstantiated accusation was made against…” the resulting assumptions on the part of the reader, and writer might have been significantly different.
The students will read the second entry and note that the confinement of the other sailors does not even rate it’s own sentence. The students will read each of the following entries stopping after each one to summarize and support, through textual evidence, the general mood presented by the writer.
	(This lesson would occur farther along in the unit.)

Objective for this lesson

RL-1, Citation of evidence for both explicit and implicit statements.  

Students will review the chapter and will pay particular attention to the argument that Captain Vere makes to the Drum-Head Court both explicitly and implicitly and will cite evidence to support their conclusions.  Students will summarize both the explicit and implicit arguments accurately.

Student friendly version 

By the end of the lesson you will need to understand and be able to summarize the argument that Captain Vere makes to the Drum-Head Court and will determine if this argument is consistent with current U.S. Naval policies.

Because the students have had extensive experience reading the novel at this point, the teacher will summarize the events leading up to the creation of the court as a matter of review.  The teacher will then assign the students to read Chapter 22 of the book.

Once the students have finished the first reading, the teacher will highlight the following points with the students:

1. The makeup of the court and Captain Vere’s concerns about the men serving on the court.  Questions teacher will ask:

· Specifically, who was to sit on the court and why couldn’t the captain sit?

· With the First Lieutenant, what were Vere’s reservations?

· Why was the Captain of Marines a controversial choice in Vere’s mind?

· What limitations and strengths did the Sailing Master possess?

2. The difficulty of the men in determining the verdict of the court.

· How did Melville express the fact that the men were having difficulty reaching a decision?

· Based on the conversation that occurs, what appears to be the general belief of the Court?  What evidence is there of this belief that is expressed explicitly?

3. The abbreviated manner that Melville uses to explain the verdict.

When the teacher has finished with the general summary and questions, he will then direct the students back to paragraphs 23-33.  Depending on the group, the teacher may assign the students to read aloud the paragraphs, with some rehearsal time, or the teacher may choose to re-read the selection with the students following along.  The teacher will precede the reading with the following directions:

“We are going to do a close reading of Captain Vere’s address to the court during their deliberations.  We are specifically looking for evidence of his reasoning and justification of the actions that the court eventually takes.  The court was struggling but Captain Vere, while conflicted, seems determined.  Let’s look at what he says.”

The students then follow along.  The teacher will make note of the questions that are asked by the Captain of Marines, the First Lieutenant and the junior Lieutenant.

Students will take notes on Captain Vere’s position and the argument he makes for the ultimate decision.  They will read his logic carefully and note his historical and recent references to events that might influence the crew as well as the implicit threats based on the general conditions and impressments.

Following the completion of the reading, the students will be assigned an essay to summarize the position that Captain Vere takes.  Part of the assignment will be to review his logic and actions based on current “Articles of War” and to support or criticize his actions using both the novel and the governmental document.

Assignment-

You are to review paragraphs 23-33 of chapter 22.  You are to summarize Captain Vere’s position, citing specific information from the text to support your summary.  Then you are to review Captain Vere’s position on the situation, based on the current “Articles of War” for the U.S. Navy and support or criticize both his actions and his position.  Cite specific information and examples from both documents to support your answer.  


	(This lesson would occur farther along in the unit.)

Objective RI-1 Cite strong and thorough evidence from informational text. 

Students will read the history of the mutiny law including an excerpt from a Supreme Court decision and two letters from George Washington concerning a mutiny among the troops during the Revolutionary war.  The students will be able to summarize the arguments made by the Supreme Court concerning the rights of military commanders.

Student Friendly version

By the end of the lesson you will have a historical background for the evolution of the section in the “Articles of War” that refer to mutiny.  Based on this information, and using this information, you will form a conclusion as to the validity of the actions aboard the Somers.

The purpose of this lesson is to allow the students additional practice in dealing with legal documents and opinions from a historical perspective and in forming opinions based on the information presented in the text.

Students will be directed back to their packet entitled “Essay on the Legal Aspects of Somers Affair.”  They will be directed to read Section VII “The Law.”

They will be directed to read this information and take notes as they read based on the objective for the day.  They will be asked to specifically take note on how the law has changed since the 1789 version to that in effect at the time of the Somers affair.

The students will be directed to read carefully the Loving v. United States (1996) excerpt and to include that information in their considerations as if that information was relevant to the Somers situation.

When the students have finished the reading, the teacher will highlight the letters from Washington as a point of class discussion.  He will also note the change in the language of the law from 1789 to 1800 as another point of discussion, noting that the Nore Mutiny had occurred during that interval.

Questions for consideration:

1. Based on your readings, why might the law have changed from 1789 to 1800?

2. Summarize what occurred that caused Washington to send troops from West Point.

3. Prior to 1689 please interpret the following statement: “The Common Law made no distinction between the crimes of soldiers and those of civilians in time of peace.”

4. With the creation of standing armies why did the law change?  What is meant, in terms of the changes in the law, by the statement, “A strong line of demarcation must therefore be drawn between the soldiers and the rest of community.”  Note that this was part of one of the first Mutiny Laws.

At the conclusion of the discussion, the students will address the objective of the day in a written assignment.

Assignment-

Based on the history of military law and the use of capital punishment, create an argument or conclusion to the events of the Somers and Captain Mackenzie’s decision to execute the three men. 


	
	Lesson 1
	Lesson 2
	Lesson 3
	Lesson 4
	Lesson 5

	Student Activities


	Students read the first paragraph on their own.

Students should identify the character traits that Melville is presenting following the teacher reading the paragraph.

Students read the next three paragraphs.
Students will place into their notes that Paragraph 2 is a digression and students need to recognize how the author presents this.

Paragraph 3 adds to the description of the “type.” 
Students will identify this information in the text and make notes.
Paragraph 4 introduces Billy Budd. Students read and take notes on the description provided.

Students read paragraphs 5-7. 
The teacher then reads 5 aloud

Following the reading the students will:
Identify that paragraph five is about the Captain.  
Students will find explicit information in the text to identify his general disposition.

Paragraph 7 is dialogue that the students will read aloud to shoulder partner.
Students read paragraph 8.
Students identify explicit evidence to support a description of Billy Budd’s character traits.

Students read paragraphs 9,10, 11 that are details. 
Students finish reading the chapter and take notes.

Students write a brief summary of information known about Billy Budd citing explicit evidence from the text.


	Students read the first two paragraphs independently. 
Students identify the physical description presented.  They work through the reason that the author would choose this description, which emphasizes the physical innocence and beauty of the character.  Students will recognize that this helps create the general innocence of Billy.
In paragraph 3 the students are directed to the line “As the Handsome Sailor, Billy Budd’s position aboard the seventy-four was something analogous to that of a rustic beauty transplanted from the provinces and brought into competition with the highborn dames of the court.”  Students will address the following:

1. Why did the author choose to capitalize the term Handsome Sailor when he was going to call Billy by name immediately? 

2. In this passage, who are the “highborn dames of court” to whom he is being compared? Students need to be able to cite evidence from this paragraph to support their view. 

Students read paragraph 4 independently. Students turn to their shoulder partner and share their knowledge of Billy’s background prior to going to sea. Following the sharing the students will make a list of the things they know about Billy’s background.  The information will be put on the board and students will put the information into their notes. Students cite specific references to the text to support their lists.
Students will read paragraph 5 independently. Students write down one thing they learn about Billy and cite the reference from the text.

Paragraphs 6 and 7 are read to the students. Students write a short summary of the information presented in their notes.
In the middle of paragraph 7 there are two lines from a poem, which the students read then finish reading the paragraph independently.
Formative Assessment: “The narrator gives us an extensive description of both the physical appearance and personality of Billy Budd. Describe the personality that is presented and demonstrate how the physical description supports your determination of his personality.  Cite evidence from the text to support your answer.”
	Students will read the first section of the provided material from the Naval Historical Society independently. 
The students write down the key points from this reading. 
The students discuss for 3 minutes with their shoulder partner what they believe to be the key points and what evidence they have to support their view.

The students will be asked to determine if Captain Mackenzie had enough information to act in the manner he did.  Students will need to cite specific information from the text to support their answers.
They will be asked to read from the web essay concerning the USS Somers, the sections entitled “The Captain,” “The Mutineer,” and “The Voyage.”
Students may cite from either document to support their position.
Students will engage in a discussion and come to consensus as to whether Captain Mackenzie acted in an appropriate manner. Support from the texts must be presented. 

The students will then be given the section on the “Court of Inquiry” and the section on “The Court Martial.”  
Students will also be given the log entries from the Somers for the dates of November 26,27, 29, 30 and December 1, 1842.  
The students will read each entry.  The class will then discuss the author’s word choice in the log entries and what, if any, biases are displayed in what should be an objective piece of writing.  

The students read the log entries stopping after each one to summarize and support through textual evidence, the general mood presented by the writer.  This information is added to their notes.

	Because the students have had extensive experience reading the novel at this point, the teacher will summarize the events leading up to the creation of the court as a matter of review.  The teacher will then assign the students to read Chapter 22 of the book.

Students are to read the chapter and take notes on the following points with the students:

1. The makeup of the court and Captain Vere’s concerns about the men serving on the court.  

· Specifically,  who was to sit on the court and why couldn’t the captain sit?

· With First Lieutenant, what were the reservations that Vere had?

· Why was the Captain of Marines a controversial choice in the captain’s mind?

· What limitations and strengths did the Sailing Master possess?

2. The difficulty of the men in determining the verdict of the court.

· How did Melville express the fact that the men were having difficulty reaching a decision?

· Based on the conversation that occurs, what appears to be the general belief of the Court?  What evidence is there of this belief that is expressed explicitly?

3. The abbreviated manner that Melville uses to explain the verdict.

Students will go back to paragraphs 23-33. Students are to read the paragraphs, with the following prompt:

“We are going to do a close reading of Captain Vere’s address to the court during their deliberations.  We are specifically looking for evidence of his reasoning and justification of the actions that the court eventually takes.  The court was struggling but Captain Vere, while conflicted, seems determined.  Look carefully at what he actually says.”

Students are to take notes on Captain Vere’s position and the argument he makes for the ultimate decision.  They are to read his logic carefully and note his historical and recent references to events that might influence the crew as well as the implicit threats based on the general conditions and impressments.

Assignment-

“You are to review paragraphs 23-33 of chapter 22.  You are to summarize Captain Vere’s position, citing specific information from the text to support your summary.  Then you are to review Captain Vere’s position on the situation, based on the current Articles of War for the U.S. Navy and support or criticize both his actions and his position.  Cite specific information and examples from both documents to support your answer.  


	Students will use their packet entitled “Essay on the Legal Aspects of Somers Affair.”  They will read Section VII “The Law.”

They will read this information and take notes as they read based on the objective for the day.  They will be asked to specifically take note on how the law has changed since the 1789 version to that, which would have been in effect at the time of the Somers affair.

The students will read carefully the Loving v. United States (1996) excerpt and include that information in their considerations as if that information was relevant to the Somers situation.

When the students have finished the reading, they discuss the letters from Washington.  The students will also discuss the change in the language of the law from 1789 to 1800, noting that the Nore Mutiny had occurred during that interval.

Questions for consideration:

· Based on your readings, why might the law have changed from 1789 to 1800?

· Summarize what occurred that caused Washington to send troops from West Point.

· Prior to 1689 please interpret the following statement: “The Common Law made no distinction between the crimes of soldiers and those of civilians in time of peace.”

· With the creation of standing armies why did the law change?  What is meant, in terms of the changes in the law, by the statement, “A strong line of demarcation must therefore be drawn between the soldiers and the rest of community.”  Note that this was part of one of the first Mutiny Laws.

At the conclusion of the discussion, the students will address the objective of the day in a written assignment.

Assignment-

Based on the history of military law and the use of capital punishment, create an argument or conclusion to the events of the Somers and Captain Mackenzie’s decision to execute the three men. 
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