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Background

Toltecalli High School has been in operation since 2002. Located on the south side of Tucson the student population is and has been predominately Hispanic. Student academic achievement has been steadily declining since 2007.In 2009 Toltecalli HS was labeled a persistently low performing school. In 2009 the school applied for a school improvement grant but was denied. In 2010 Chicanos Por La Causa Community Schools administration adopted the Transformational Model as a School reform initiative. However the school was still not performing. In 2011 the Transformation Model was replaced with the Turnaround Model. This reform effort significantly reshaped the direction of the school. The entire instructional and support staff was replaced. Additionally, during the FY 2011 the school received a School Improvement Grant (SIG) from the Arizona Department of Education. 
Curriculum Development 
Prior to 2009 there had been no clearly defined curriculum. Instruction and content decisions, as to what skills to be taught, was based on the organization of the texts that teachers adopted. In 2010, an outside contractor was commissioned to write a math and language arts curriculum. A curriculum was produced but it was never presented to the staff for review or use. The curriculum was never used because it was formatted in such a way that it was difficult to read, standards were not clearly identified and those teachers that worked on the document refused to use it. In the fall of 2011 West Ed, an outside contractor was hired to help develop a new curriculum. West Ed facilitated the work by helping teachers “unpack” the new common core standards. Classroom teachers, instructional coaches and site administrators were responsible for writing the units, developing pacing guides/ curriculum maps, identifying resources, and developing assessments to measure student mastery of content.  The new curriculum, to be fully implemented in the fall 2012, is organized by content and grade level and is aligned to the new common core standards. Curriculum maps and pacing guides are organized by grade level and content. Copies of pacing guides and curriculum maps will be posted in each content area teacher classroom. Copies of the completed curriculum will be provided to each teacher and support staff.  Resource materials are aligned to the state standards. Presently, there are few known resource materials aligned to the new common core standards, as materials are identified, which are aligned to the common core , adjustments to our resource list will be made. A lesson plan template, also aligned to the common core, was developed and fully implemented in the fall of 2011.In 2011 a walk through observational protocol, patterned after the T4S model was developed by the site’s administrative staff but was ultimately replaced with one designed by the Arizona Department of Education(ADE) school improvement department.  As a result of the School Improvement Grant, the Arizona Department of Education (ADE) replaced existing walkthrough protocol to the following: 
Monitoring

Lesson plans are submitted to the principal and the instructional coaches weekly. Teacher plans are reviewed and critiqued by both the coaches and the principal. Classroom walk throughs are conducted by the math /reading coaches and principal. Feedback is provided within 24 hours of the observation, copies of the walk through protocol and the written observation notes  is provided  during the post observation conference. Prior the beginning of classroom observations teachers were in-serviced on the “walk through” protocol and the rating scale. Additionally, as a standard operating procedure objectives were to be posted daily in student friendly language, classroom rules were to be visible , agendas outlining the daily activities were posted , and technology was to be utilized to support instruction.  
Student Assessment Overview
During the past five years there have been three assessment tools used to assess student academic achievement, The Northwest Evaluation Associates (NWEA),ATI’s  Galileo, and the Arizona Instrument of Measures (AIMS) . In 2009 The Northwest Evaluation Association (NWEA) was adopted as the assessment to measure student growth in reading, writing and math. It was determined that this assessment had several major flaws:  1) It only measured 8th grade reading, writing and math skills; 2) Assessments were administered via the computer and because of limited computer accessibility it took an inordinate amount of time to administer the assessment (usually a month to access all students in the content areas); 3) The data were not disaggregated nor were the results used to inform instruction. Prior to 2010, although student achievement was assessed , there doesn’t appear to have been a systematic approach to data analysis. In 2011 the NWEA was scrapped and replaced with ATI’s Galileo Assessment.  
In the fall 2011 (September) the first Galileo assessment was administered. These data were used as the base line. The intent was to a assess students at the end of each 9 week quarter using Galileo however the  AIMS  was also administered in the fall.  In order to prevent “testing overload” three sets of data were collected using Galileo rather than four.  In addition to the quarterly assessments weekly content assessments were administered. In the fall of 2011 students were introduced to performance based assessments as in order to increase the number of ways to assess student achievement. Through performance assessments students were to demonstrate their mastery of  specific concepts in each core content area these performances based exams were in addition to the regular content based exams. Performance assessments are now included as a regular part of the assessment delivery system.

Data Analysis
AIMS – In 2007, 31% of students met the standard in reading and 25% in math; In 2008, 40% met in reading and 7% met in math; In 2009, 23% met in reading and 23% in math; 2010, 44% met in reading and 7% in math; 2011, 21% met in reading and 11% in math; 2012, 47% met in reading, 11% math. 
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Math /Reading analysis (insert 

Findings from the data analysis

Trends- Reading

·  Three of the five years student performance was in the   low status low growth quadrant. 

· 2010- Academic performance in reading increased and moved to the lower right quadrant Students scored at 44 %.which is above the HS State mean.

· 2010 - 44% is below the state academic performance in reading which was set at 67%.

· 2010- Reading performance increased

· 2011 – The reading academic performance decreased to 21%

· 2012- The reading academic performance increased in growth to 47%

· From 2008 to 2012 academic performance in reading fluctuated. There is a trend towards reaching the Arizona State Boards for Charter School level of academic performance.

Trends –Math

· The academic performance is in the low status , low growth quadrant 

· The 2010 academic performance in math decreased to 7%

· The 2011 academic performance in math increased to 11%

· The 2012 academic performance in math remained at 11%

Galileo- In 2011 Galileo results   were used to support the development of intervention classes in reading and math.  Using the information from the results of Galileo, standards were identified and lessons were developed using state academic standards in reading and math.  Specific student deficiencies were identified through item analysis. Through this in -depth analysis most elective classes were eliminated and replaced with intervention classes in reading and math. 
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Most students fell within the approaches and FFB categories during the 1st assessment.

During the 2nd assessment most students again fell within FFB and Approaches categories
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There was an increase in FFB students who took the assessment  during the 2nd assessment than was in the 1st assessment.

Students scoring in the meets category remained constant during assessments 1 and 2 but decreased by 1 during assessment 3.
Results of Data Analysis-Through the analysis of multiple data sources the following action steps were implemented: Intervention classes, parent conferences, RTI, Data display, data review process. A summary of each action step is provided below.
Intervention Classes- The format of the reading intervention class was 1/3 basic skills,1/3 vocabulary,1/3 and 1/3 AIMS prep. Math intervention class contained All intervention classes were formatted in the following way 1/3  basic skills review,1/3 content specific instruction i.e. reading and interpreting persuasive text and1/3 vocabulary.  Students were assessed daily; results were graphed and posted in the classroom. Students had to master a concept with 80% proficiency before they were introduced to the new content.
Parent Conferences- Student grades were used to help motivate students to increase attendance. Parent conferences for students with high absenteeism were also held; parents were provided copies of two sets of their student’s grades for analysis. After the conference parents committed to helping student obtain regular attendance. This approach met with limited success, student attendance improved by a marginal 20%. 
Response to Intervention (RTI) – Results from Galileo were used to identify students who needed additional small group and one on support. Students who scored in the lowest 25% on the Galileo were targeted for “push in” and “pull out” support services. RTI interventionists (reading and math worked with approximately 25 students. They received regular small group and individual support. The emphasis was on basic skill development in reading and math.  
Data Display- In 2010 student data from NWEA and AIMS were displayed on data walls. With the increase in staff as a result of SIG student confidentiality had to be protected, reports developed by the Data Specialist were used to analyze student data replacing data walls displays. Such data was projected on the Promethean board with individual reports provided to teachers for further analysis. 
Data Review Process – The data review process was conducted by the principal, instructional coaches and RTI reading interventionist (Review Team).  After each quarterly assessment the Data Specialist provided reports of student scores to the review team. The team analyzed the data and provided interpretation of the findings. The principal then met with teaching staff to share the reports. After the faculty reviewed the results, suggestions for next steps were proposed. The recommended next steps were: 1) Development of intervention classes; 2) After school tutoring for struggling students.3) Extended learning time in the form of Saturday school. 
Professional Development
 Prior to 2010 professional development centered on effective elements of instruction, in 2011 professional development expanded and included the following areas:  1) Curriculum development; 2) Technology-Promethean Board Training; 3) Student engagement; 4) Instructional delivery; 5) Planning
Curriculum development - Prior to 2010 there were no recorded professional development activities that addressed curriculum development. There was an attempt to contract with an outside agency to develop a Math and Language Arts curriculum. A product was developed but teachers were not in-serviced on its usage. Consequently, the curriculum was never distributed nor utilized by the instructional staff. Upon review of the curriculum it was determined that the following challenges prohibited its implementation: 1) It was hard to read; 2) Teachers refused to incorporate into their daily lesson planning; 3) The document contained abbreviations that were not familiar to the teaching staff and there were no references which explained the abbreviations. 

West Ed- In 2011 following the acquisition of SIG an outside consultant was contracted to provide professional development to the instructional staff in curriculum development. West Ed was selected as the agency that had a proven track record in curriculum development. The scope of work included the following: 1) Unpacking the standards and completing a planning template for each unit of study that included elements deemed necessary for a rigorous unit of study, including Depth of Knowledge, Enduring Understandings, Learning Targets and Success Criteria; 2) Building standards based assessments which consisted of developing a blue print for school wide assessments, identified and/ reviewed assessment items, and created district assessments; 3) Identifying common core standards focused on helping the instructional staff learn how to identify the standards that should be classified as “essential” for all students. An assessment calendar was designed, the content area teachers used instructional materials to create a materials map to help them find resources to teach essential standards; 4) Naming curriculum units consisted of combining standards, clusters, emphasized applications, problem solving and communication. Units are made up of 4to5 standards that work together to build common themes.
Technology-An essential element of instructional delivery is the use of technology as an instructional tool. Educational Technology Implementation Consultants (ETIC) was contracted to provide in depth job embedded professional development to teachers on the use of the promethean board. Their services included training teachers to integrate curriculum with their promethean boards. This training focused on the use of the board as basic tool, to download lessons from the internet, stream video clips and integrate them into the lesson, use of the promethean system as a flip chart so that teachers could save lessons, allow student participation through interactivity and use of active expression responders to access student’s content knowledge. As part of the teacher evaluation process each teacher had to do a demonstration lesson to showcase their use of the promethean board. A rubric was developed by ETIC to access each teacher’s level of proficiency. The principal conducted the assessment. 
Student Engagement-Student engagement professional development was job embedded. Instructional coaches provided weekly sessions to teachers on student engagement strategies. The goal was to acquire 85% of student engagement at all times. 
Instructional delivery -Instructional coaches conducted job embedded professional development to address instructional delivery. After each observational walkthrough those teachers requiring additional support were provide one on one coaching. The range of support included organizing a 90 minute instructional block into smaller units, corporative learning activities, ability grouping, student conferencing, ELL support, and  closure activities.
Planning-Common planning time was included in the teacher’s daily schedule. Those teachers that had difficulty developing rigorous lessons plan together as a team. It was determined by the administrator and Instructional Coaches that lesson planning was critical for improving student academic achievement. Job embedded professional development was tailored to each teacher needs. 
Patterns/ Trends
Teacher observations by the principal , instructional coaches and monitors from ADE suggest the following has to occur among the teaching staff in order to improve student achievement: 1) Increase teacher content knowledge.2)Engagement and more frequent assessment of student learning has to become a teacher priority.3) Classroom instruction must be differentiated.4) SEI strategies are to be included in each lesson in order to provide support for English language learners.5)Classroom management strategies focusing on “hard to manage students” has to be provided to teachers and must be included on the professional development calendar.  
Student data analysis revealed that students are continuing to struggle in the areas of math and reading. There is a need to provide more time, during the instructional day, for students to be exposed to more reading and math. Strategies to improve student attendance are to be identified so that overall student attendance can meet the state requirement of 85%. Student mobility is high, effective retention strategies must be identified so that students can receive instruction that is specific to their needs. Parental involvement continues to be a challenge. Strategies are to be identified that will increase parent visitation to school sponsored events, parent /teacher conferences, response to telephone calls from the school, and volunteer service support to the school.    
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Mobility is a factor that affected student performance. In 2010-2011 143 students withdrew from the school. Student enrollment during thet year was set at 140 students. During 2011-2012 106 students withdred from the school ,enrollment during that year was set at 106 this represents a turnover of 100% of all students enrolled during that year.
Next Steps 
As we move forward towards meeting the standards set by the Arizona Charter School Association, the following areas will be the focus for improvement:

Professional development- A professional development calendar developed by multiple stakeholders, teacher s, administrators and support staff will be completed by July, 2012.

Work shops emphasizing student engagement, classroom management, student assessments, data analysis, lesson design and lesson delivery, technology support and training on the interactive whiteboard, ATI Galileo – how to construct assessment questions, reading and writing in all content areas, and effective use of school master will be provided to teachers over the course of the 2012/2013 academic school year.

Monitoring and documenting student achievement -There will be monthly reviews by content of all student achievement data. Substitutes will be provided so that teachers and support staff (when appropriate) will participate in these “Data Chats”. Intervention teachers will be required to graph student daily performance results for those students involved in intervention classes. When students do not meet the daily objective teachers will re-teach the concept until mastery is obtained. RTI Interventionists will use the AIMS Web program to provide intervention support and to track student academic progress using the AIMS Web progress monitoring protocol. RTI Interventionists will progress monitoring students. The principal will be responsible for ensuring that progress monitoring occurs on weekly bases. 
Core Content Grades- Students will be assessed weekly and progress reports will be sent home to parents biweekly. Teachers will be required to input achievement results into the school’s grading system weekly. The principal will be responsible for monitoring student achievement results.  
Standards Based Instruction- All lessons are standards based .The schools lesson plan template is aligned to the curriculum which is standards based and aligned to the common core standards. On going monitoring will be the responsibility of principal and instructional coaches.   
Curriculum Development- The curriculum is aligned to the new common core standards. It will be ready for implementation during the 2012/2013academic school year. Review of the units will be on -going and managed by the instructional coaches and the principal. A formal annual review will be conducted at the end of the academic school year, representatives from the teaching staff, instructional coaches and the principal will be responsible for conducting the annual review. A rubric, developed by the principal, to review the curriculum will be developed during the summer 2012.  
Projections for the future

During the next five years Toltecalli HS is anticipating gradual growth in both Math and Language Arts.
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Math - Projected Growth-2012-21%; 2013-31%; 2014-41%; 2015- 51%; 2016-61%
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Language Arts - Projected growth- 2012-47%; 2013-53%;2014-59%;2015-65%;2016-72%
