Tucson Youth Development/ACE Charter High School
Performance Management Plan Comparison

In 2010, TYD/ACE Charter High School developed a Performance Management Plan (PMP) as part of the charter renewal process. The original PMP included many strategies and action steps. Reading, Math, Parental Engagement, Content Mastery Program, Professional Learning Communities and Teacher Effectiveness were all areas of focus. After initial implementation, it was apparent that student academic growth in Math and Reading was a priority and needed to be the primary focus of all school improvement strategies. The 2010 – 2014 PMP was revised to reduce the overall number of strategies and action steps, and streamlined some of the academic interventions and action steps. As a result of failing to meet the target metrics during 2011-2012 school year, ACE Charter High School was required to compile a Demonstration of Sufficient Progress (DSP) report that detailed the academic progress made in Reading and Math.  ACE students did have significant growth in Reading and Math and achieve academic growth was determined to have met the requirements of demonstrating sufficient academic improvement.  TYD/ACE Charter has continued to refine the school improvement process. As Math and Reading performance improves the schools have been able to increase attention to areas such as; professional learning communities, instructional coaching, and more effective use of assessment data to provide differentiated instruction to all students.  The original PMP expired at the end of the 2013-2014 school year. 
With a new leadership, new teaching and student learning strategies such as Thinking Maps, and other significant changes to the school improvement plans, a new Performance Management Plan was developed. The new PMP began Fall 2015, with implementation dates of new strategies and actions steps distributed over the current school year and into June 2016. This new PMP focuses on providing a high quality blended learning technology enhanced learning environment, using data and differentiated instruction to remediate learning gaps and increase credit recovery, and ensure that students have mastered the content standards before receiving credit. The PMP also includes emphasis on development of a professional learning community, instructional coaching, and delivery of specific professional development in the areas of academic language, vocabulary building, data usage and critical thinking skills.   The new PMP has target metrics that focus on school wide academic improvement as measured by the state assessments and/or ATI-Galileo results, rather just only focusing on certain risk groups or grade levels. 
The table below summarizes the previous Performance Management Plan strategies and action steps, the results and related issues, and the rationale for the new PMP strategies. The focus of this PMP is on Reading and Math academic growth through providing blended learning environments, progress monitoring and end of course exams to monitor student academic growth, and evaluate effectives of teachers, curriculum and resources. A major focus of the new PMP is to develop common assessment and curriculum district wide that including academic vocabulary building, Thinking Maps and provide technology rich blended learning environments to all students achieve the goal of high school graduation and success beyond graduation. 
	Previous

PMP 2010-2014
	Results 
	Concerns/Issues
	Rationale for Change
	NEW PMP 2015-2019

	Implement a Content Mastery Protocol: Use District Benchmark Assessments to monitor student progress using NWEA MAP assessments three times per academic year. Provide data driven interventions based on results. Use results to implement evaluate curricular and instructional effectiveness in English, Math and Science. 
	Increased ability to use data driven interventions, strategic scheduling, and monitor student growth. Increased ability to evaluate curriculum and resources for instructional effectiveness, and increased ability to evaluate curricular and teacher effectiveness. 
	Assessment results were not aligned to AZCCRS standards making interpretation of data time consuming and overly challenging for most teachers; Assessments were not aligned to AZ Merit; assessments are not specific to course rather subject making instructional effectiveness evaluation more challenging; no ability to assess Government/Civics
	Galileo provides course specific assessment aligned to the AZCCRS and AZ Merit; Pre/Placement testing allows instructor to differentiate curriculum to increase proficiency and credit recovery rates; results are aligned to standards, include interventions and other online resources such as Khan Academy; will allow for assessment of Government/Civics proficiency
	Revise the Content Mastery Protocol: Use ATI-Galileo for district assessment; including pre/placement testing upon enrollment, post testing/end of course exams, and interim benchmarks to monitor progress and provide interventions. Develop common assessment district wide to increase ability monitor student growth, curriculum and instructional effectiveness. Implement Government/Civics assessment for all Seniors. The content mastery program will be developed and implemented in all content areas. 

	Implement End of Course Exams: Developed by content teachers in order to assess whether a student has mastered the course content after completing required classwork. EOC Exams will be administered by the Intervention Specialist outside of the regular classroom before credits would be awarded. An improvement plan would be developed for students who fail to demonstrate mastery. 
	Increased ability to monitor student growth by each course. Increase ability to assess curriculum improvements or where additional resources were needed. Delays in awarding credits due to scheduling issues, testing conditions were not standardized. Assessment were developed by teachers/departments and were not common across the district, and not consistently aligned to standards. 
	Scheduling/Staffing was challenging due to testing taking place outside of the regular classroom environment. Assessments were not aligned district wide making curricular or teacher effectiveness evaluation ineffective. Interventions were delivered sporadically. Assessment test item banks were not comprehensive nor aligned to state assessments.  Teachers could modify tests or changes tests at will. 
	Implement ATI-Galileo Pre/Placement and Post Tests to assess End of Course proficiency, academic growth and increase the ability to assess curricular and teacher effectiveness though content specific district wide common assessments for all content areas. Develop common assessment district wide for each specific course and provide interventions for students who do not demonstrate mastery before awarding credits. Galileo has built in intervention, allows for standard specific assessment, and assessments are aligned to state assessment and AZCCRs standards. 
	Revise the End of Course Exams/Post-Testing: Develop district wide common assessment using ATI-Galileo for each specific semester length course. Administer pre/placement testing upon enrollment and use assessment data to provide differentiated instruction to each student. Administer interim benchmarks to monitor student progress. Administer post-test upon completion of course work, and provide interventions for student who do not demonstrate mastery of content. Use assessment results to monitor the effectiveness of curriculum, resources and content teachers. Students will demonstrate mastery of standards before being awarded credits, and will be provided with specific interventions, assessment and tutoring as needed to remediate areas of weakness.  

	Identify Student Skills Levels for Grouping: 

Administer TABE upon enrollment and NWEA MAP fall benchmarks to identify student areas of greatest need. Use data to provide low skilled students with differentiated instruction in Math and English, and provide higher skilled students with self-directed online curriculums. 
	Foundations program for Math and English initially increased student skills but did not increase skill at a pace appropriate to credit recovery needs. TABE results were not effective to use for differentiation and not usually shared with instructors. Students in online curriculums still had many skills gaps and needed significant support from instructors in order to recover credits and make progress in grade level materials. 
	Students need teacher support and interventions at all levels, including those who are closer to grade level skills. The TABE test data was not useful or typically shared with instructors so data was not available unless a student was enrolled during the benchmarks. Students who enrolled between benchmarks were not able to receive differentiated instruction. 
	Students need to be assessed upon enrollment and provided with differentiated instruction or scheduled based on skills and transcript needs. Instruction needs to be modified regularly based on student progress, and course mapping adjusted based on assessment results. Teachers need to meet regularly to review data and develop interventions, and individual learning plans for students who do not demonstrate mastery of content after interventions and/or completion of course work to ensure academic growth in all content areas. 
	Provide Differentiated Instruction based on assessment and transcript needs: 

All students enrolled with take a pre/placement test within the first 14 days of the school year, or within 10 days of enrollment. The AP will provide data and assist as needed to develop interventions or determine course scheduling needs. Upon completions of a course, students will take a posttest to demonstrate mastery of the content standards. Students who do not master the standards after the post test will be provided with specific performance objective based curriculum and interventions needed to achieve mastery. Weekly data meeting will monitor student progress and results. Students who fail to demonstrate mastery after a second assessment will be referred to Administration for assessment of factors that contributed to the failure and an Individual Learning Plan may be developed. 

	Develop and Implement a Content Literacy Program: Use dedicated time in the bell schedule to deliver school wide literacy actives developed by teachers in order to increase vocabulary comprehension and reading skills using content specific materials. 
	Teachers had challenging development appropriate literacy activities for all students. Student participation was limited and often challenging. Little ability to evaluate the efficacy of the program on increasing reading or vocabulary skills. Students were exposed to a wide variety of subjects and topics. 
	Content teachers lacked the training needed to develop appropriate literacy based activities. SBR Resources were not available for teachers, and a wide variety of formats were used. There was no ability to develop a common language or utilized specific strategies to increase student skills. No ability to monitor individual student growth or assess efficacy. 
	Content teachers need specific professional development training on how to increase academic vocabulary and literacy skills in their content areas. Teachers needed SBR resources to use for enrichment activities. Students need to increase critical thinking, develop a common language and increase organizational skills prior to being provided with specific literacy based interventions. 
	Implement an Academic Language and Literacy Program District Wide: Implement a district wide academic language and literacy protocol in order to develop a common academic language, increase critical thinking and organizational skills and provide a foundation for academic vocabulary and literacy interventions. Use Scholastic Magazines and Thinking Maps in all content areas to provide teachers with SBR content specific resources aligned to the AZCCRS and strategies that can be implemented as part of the regular curriculum, interventions, and used as supplemental resources. 

	Deliver Differentiated Instruction in Math: All 9th grade students would be enrolled in a math course that targets foundations skills, and an Algebra course. 10th grade students would take an AIMS Math course concurrently with other math courses, and 11th/12th grade students who had no passed AIMS would be enrolled in two math classes upon enrollment with one course providing specific interventions based on TABE, MAP or other assessment data. 
	AIMS and Foundation Math classes were effective in increasing student math skills and AIMS scores. Curriculum interventions were not consistent between instructors or content areas. No pre or post testing occurred outside of state assessments and district benchmarks. 
	Not all 9th grade students needed the foundations course. Curriculum was not flexible enough to meet scheduling needs. Credit acquisition rates were not increased as most students were not able to complete two math courses concurrently either due to skill deficiencies or other issues, such as attendance. Students needed more direct math instruction and were not able to make progress in online courses. 
	Most ACE math students need direct instruction and teacher support in order to increase math skills and remediated skills gaps. Referrals into Foundations or other intervention programs should be based on district pre/placement tests and teacher level classroom assessment/observation. Many students need embedded remediation and differentiated instruction in order to complete courses needed for graduation and often did not need specific course work to be successful. Students who do have significant areas of need must have 1 to 1 tutoring, specific interventions and regular assessment in order to remediate skills in a timely manner and move on to required courses needed for graduation. 
	Deliver Differentiated Instruction in Math: Provide targeted instruction based on ATI-Galileo Pre/Placement test and/or AZ MERIT results. Students who have significant needs will be provided with 1 to 1 tutoring, differentiated instruction and regular assessment to monitor growth. Most students will receive embedded interventions provided by the classroom teacher as part of the regular course material. Students who are at grade level and do not need significant teacher support are provide with self-directed online math curriculum. All students will take a posttest upon completion of course material/interventions to demonstrate mastery of standards. Students who fail to demonstrate mastery will be provided with specific interventions, weekly assessment and progress will be closely monitored. Students who continue to fail will be referred to Administration for follow up and development of an Individual Learning Plan based on assessment and graduation needs. 

	Increase Focus on Remediation of Reading Basic Skills Deficiency: Through a modified bell schedule, dedicated time each day will be used for reading activities. Activities are developed by content teachers, with the support of ELA instructors, and participation is monitored by teachers. Efficacy of the program will be assessed using the NWEA MAP. 
	Teachers had challenging development appropriate reading materials for students given the wide variety of skills in a classroom. Student participation was limited and often challenging. Little ability to evaluate the efficacy of the program on increasing reading or vocabulary skills given the influence of the ELA teachers and other strategies being used.  
	Content teachers struggled with developing reading materials with appropriate Lexile levels, length and text complexity. Teachers expressed the need for specific professional development for non-ELA teachers, and/or to be provided with appropriate materials. Students with very low skills struggled without the basic foundations skills and support, and often did not effectively participate. 
	Without SBR materials and specific training in literacy and reading strategies, content teachers did not find the reading program effective. Students also expressed negative responses to the program due to the wide variety of reading materials and the interest/relevancy of topics. The most at risk students did not participate effectively and increased were difficult to measure. Specific resources and materials were needed, as well as focused reading/literacy instruction. 
	Provide Foundational/Basic Skills Reading:  Provide targeted reading and literacy direct instruction for all grade levels based on demonstrated skill levels using AT-Galileo pre/placement or AZMERIT assessment data. Students will be provided with direct instruction and/or FastForWord, an online reading literacy curriculum program, and may including Scholastic Magazine reading activities. The ELA instructors will provide weekly progress monitoring, interim assessment and end of course exams to monitor student progress and academic growth. Students who do not show academic growth will be provided with additional reading and literacy support. 


The new Performance Management ensures that all students’ academic growth will be monitored to ensure mastery learning in all content areas through End of Course/Posttest Exams. English and Math instructors will use initial assessment data to provide a differentiated curriculums that focus on remediating learning gaps while still making progress towards graduation. Significantly at risk students will be provided with specific interventions that include foundational curriculum, online learning programs, 1:1 instruction and/or tutoring. Using assessment data to group students will allow teachers to focus on the required foundations skills that are essential to making progress in grade level course material and completing the credits needed for graduation. Teachers will be provided with professional development that will increase the effectiveness of reading and vocabulary interventions in all content areas in order to support developing a common academic language and increasing academic vocabulary knowledge and literacy skills district wide. Teachers will have the opportunity to collaborate on refining curriculum and developing common assessments in order to more effectively monitor student academic progress and evaluate the mastery of the content standards.  TYD/ACE uses a professional learning community approach to supporting teachers, provides instructional coaching, and will develop Professional Growth Plans for all teachers in order to improve teacher efficacy. Teacher Evaluation and improvement Interventions will be used to ensure that instructors have the skills needed to help students grow academically and meet school improvement targets.   

TYD/ACE Charter School uses a continuous improvement model that focuses on improving student academic growth, providing students with the opportunity to recover missing credits and achieve graduation, developing the skills needed for success in and after school. Administration supports teachers through the professional learning community and instructional coaching. Through these strategies, TYD/ACE will continue to demonstrate progress on meeting and achieving the targeted metrics. 

